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Call for Papers
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Language Diversity, Education and Learning in the Context of

Migration and Diaspora
13-14 November 2025, Iscte, Lisbon, Portugal

Across the globe, language education in migratory settings faces complex challenges shaped
by social inequality, linguistic hierarchies, and political marginalization (Blommaert, 2010;
Garcia & Kleyn, 2016). Both the language learning and the language use of migrant students
in educational institutions are often less defined by pedagogical concerns than by power
dynamics related to legal status and politics of belonging and difference. While language
education in migration and diaspora could foster feelings of belonging and be a tool for
identity-making, it could also function as an exclusionary mechanism through racialization and
bordering practices (Amy, 2006; Liddicoat & Heugh, 2014). What defines the language
learning of migrant students is often power dynamics related to legal status and politics of
belonging and difference rather than pedagogical concerns. While language education in
migration and diaspora can foster feelings of belonging, it can also function as a bordering tool
through students’ racialization and exclusion.

Heritage language (HL) education — often delivered in complementary or community-run
schools — plays a vital role in constructing national and linguistic identities (Cummins, 2005;
Fishman, 2006). Yet, these efforts frequently lack institutional recognition, sustainable
funding, and access to appropriate pedagogical resources (Pauwels, 2016; Piller, 2016).
Teachers working in HL contexts often do so without specialized training, while navigating
competing ideologies around standard versus vernacular forms, and monolingual versus
translanguaging approaches (Creese & Blackledge, 2011; Garcia & Wei, 2014). In such classes
or schools, teachers and learners also construct and negotiate identities and hierarchize
language varieties (Yilmaz, 2018). Students, meanwhile, face identity tensions as they
negotiate belonging across home and host societies, often within educational systems that fail
to reflect their multilingual realities (Kanno & Varghese, 2010; Norton, 2013). Public
discourses and policy frameworks further complicate the landscape, with many national
systems continuing to uphold monolingual ideologies (Blackledge, 2000), further
marginalizing languages spoken by minority groups (May, 2012).

In national education systems, linguistic diversity and language learning efforts of migrant
students are not only evaluated through ideologies of monolingualism (Panagiotopoulou &
Rosen, 2018) but also logics of appropriateness and legitimacy (Flores & Rosa, 2015). Policies
such as separate language classes for newly arriving migrant and refugee students are based on
deficit thinking and lead to academic, social, and spatial exclusion (Hilt, 2017; Pérez-Milans
& Patifio-Santos, 2014; Woltran et al., 2024). In educational landscapes, the language practices
of international (racialised) students are often devalued through raciolinguistic ideologies that
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interpret their speech as deficient, deviant, or inappropriate, thereby reinforcing racial and
colonial hierarchies under the guise of linguistic neutrality (Alim, H. Samy et al., 2016; Flores
& Rosa, 2015; Rosa & Flores 2017).

This workshop organized by IMISCOE Standing Committee Education and Social Inequality
(EduSocial)and Migration, Mobility and Ethnicity Research Group (CIES-Iscte) workshop
seeks to create a space for scholars to share innovative research and discuss inclusive, equitable,
and culturally sustaining language education in the context of global migration.

We invite papers that explore how language functions not only as an assumed tool for
integration, but also as a site of resistance, adaptation, and identity negotiation (Canagarajah,
2013; Hornberger & Link, 2012). The workshop will address a wide range of themes related to
the linguistic, educational, and sociocultural dimensions of migration and diaspora. It will
explore how language functions both as a medium of inclusion and as a marker of identity, and
how educational systems, communities, and families respond to the needs of multilingual
learners in transnational contexts.

Key areas of focus include:

e The intergenerational transmission and maintenance of heritage languages in diasporic
communities
e The role of complementary and community-based schools in sustaining linguistic and
cultural continuity
Multilingual education policies and practices in mainstream schooling contexts
Teacher training and professional development in heritage language and multilingual
settings
e Language learning experiences of migrant children, including academic, social, and
identity-related dimensions
Language ideologies and their role in reinforcing or challenging linguistic hierarchies
The racialization of language learners and its implications for equity in education
Language rights, recognition, and access to equitable educational opportunities
Translingual practices and pedagogies in diverse and multilingual educational
environments

Who Should Apply:

We welcome contributions from scholars from all qualification stages — PhD students, ECR,
senior scholars —who are engaged in research related to language education and migration. We
especially welcome perspectives that highlight underrepresented communities, comparative
approaches, or interdisciplinary methodologies.

Submission & Acceptance Guidelines:

Please submit an abstract (max. 500 words) outlining your proposed contribution, including its
relevance to the workshop themes.
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We invite paper submissions for a focused academic gathering, where we will accept 10 papers
to foster a rich and in-depth discussion. Selected contributions will be considered for inclusion
in an intended special issue.

To support broad participation, we have a limited budget available to cover travel,
accommodation, and meal costs for participants without institutional funding.

Important dates:

Deadline for Submission: 15th of June, 2025.

Notification of Acceptance: 30th of June, 2025.

Please send your abstracts to the contact persons:

Nubin Ciziri nubinciziri@gmail.com

Lela Goginava l.goginava@qgruni.edu.ge

Tamila Carvalho: Tamila Carvalho@iscte-iul.pt
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